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	Textfeld 1: Researching foreign trade and international interdependencies with the centre for european politics
	Textfeld 2: COOPERATION WITH RESEARCH INSTITUTES, ECONOMICS AND SOCIAL RELEVANCE, ECONOMIC DATA ANALYSES
	Textfeld 4: Prof. Dr Stephan Boll 
	Textfeld 5: HAW Hamburg
	Textfeld 6: Foreign Trade and International Business
	Textfeld 7: The research-based learning provision presented here takes place in the Foreign Trade / International Management course and shows what economic research looks like in cooperation with the Hamburg Institute of International Economics and the Centre for European Politics.
	Textfeld 8: Cooperation with a research institution 
	Textfeld 9: CC BY SA
	Textfeld 3: Boll, Stephan (2024). Researching foreign trade and international interdependencies with the centre for european politics. Island of Research: Examples & Good Practices. https://doi.org/10.25592/uhhfdm.17206
	Textfeld 10: 1
	Textfeld 183: • A personal professional concern 
• An impulse from my environment 

	Textfeld 184: • HAW Hamburg
• Economics
• Bachelor students
• Implementation: more than 3 times
• 5 CP & 4 SWS
• Number of students: approx. 20-30

	Textfeld 185: The motivation to develop the seminar according to the principle of research-based learning arose primarily from an earlier practical cooperation with the HWWI, which is now being continued with the Centre for European Politics. Through the ideas and approaches of our cooperation partner Dr. André Wolf, I realised that I had to adapt the seminar structure for the practical cooperation and, in this context, decided together with Mr. Wolf on a format in which the students would work independently on current and future relevant business topics. Another reason that played a role in the decision for research-based learning was that students can practise scientific work and research in this way, which is good preparation for the Bachelor's thesis due in the following semester.
In addition, Mr. Wolf and I also had a personal professional interest in establishing research-based learning in the course. This allows Mr. Wolf to link his current research topics with a university seminar and the student analyses provide him with impetus for his own research. In turn, I gain interesting insights into current research questions and areas that I would not have been aware of at all or only marginally without this course.
 
	Textfeld 186: The International Economics 2 course is offered in the Foreign Trade / International Management programme at HAW Hamburg and is aimed at Bachelor students in their sixth semester. The course focuses on foreign trade and international integration. Different focal points are set each semester. In recent years, for example, trade relations between the EU and developing countries, the competitiveness of key industries or the supply chains of various future technologies have been analysed. A special feature of the course is that it is always organised in cooperation with a research institution. For example, we have worked together with the Hamburg Institute of International Economics (HWWI) and the Centre for European Policy. The core aim of the course is that students deal with a current foreign trade research topic from an economic perspective and begin to conduct their own independent research.
 
	Textfeld 188: 2
	Textfeld 187: 4
	Textfeld 58: • 1 semester
• Embedded in a course
• Curricular & mandatory
• Research process: guided
• Feedback: peers, instructors, external parties
• Research results: partly public

	Textfeld 59: As is typical for research-based learning, the event is organised in different phases. In addition to the typical phases of research-based learning in this context, there is always a preparatory phase in which Mr. Wolf and I jointly determine a focus topic for the course based on his current research and identify possible sub-topics. This semester, the focus was on the economic analysis of supply chains of various future technologies. This approach already shows a special feature of the course in terms of research-based learning: due to the predefined research topic and the associated limitation of the questions, our students are less free in the first two research phases (identification of a research topic and finding a research question) and receive a framework from us.
The course begins with an introductory lecture in which Mr. Wolf presents and classifies the research topic we have chosen and answers questions from the students. Student teams are then formed to research various aspects of the topic. This is followed by a theory block using a flipped classroom model: the students work through the basics of the topic using video input from me at home and we discuss these together in the seminar. The student teams prepare different topics and present them in the seminar to provide additional depth. This phase takes up about a third of the course.
After the theory block, the students begin the actual research work on their research question. At the centre of the research (as is usual in economic research) are independent literature research and the analysis of primary and secondary data which the students obtain from various institutions, research facilities or databases. Mr. Wolf and I support the students by arranging consultation hours with the various teams. During these sessions, the students receive feedback and tips from both Mr. Wolf and me and can address both content-related and formal problems. The research groups may attend a consultation hour at least four times a semester, during which Mr. Wolf and I discuss the research projects with the students over a period of 180 minutes.
The results are prepared and presented in a 15-page term paper as well as in two presentations at the end of the semester. The students receive feedback from Mr. Wolf, their fellow students and me, which leads to a rich exchange of perspectives.
The special feature of the seminar is particularly evident in the co-teaching with Mr. Wolf. This allows us to delve deeper into current economic topics in the seminar and have an expert at our side who can also fill any gaps in my knowledge. In addition, the students experience a greater appreciation of their research through the joint counselling and at the same time I am relieved when giving feedback and get to know other perspectives. I also receive detailed information from Mr. Wolf about the students' presentations and assignments, which I can incorporate into the grading process. Mr. Wolf in turn benefits from co-teaching, as he can bring his research topics into a teaching situation and additionally receives valuable information and preparation for his work (or that of his colleagues) from the students' papers.
 
	Textfeld 60: 3
	Textfeld 45: • Encouraging scientific curiosity  
• Recognising the connections between study content
• Building on existing research 
• Collaborating with external project partners 

	Textfeld 43: Tensions between demands for …
• Individual & social learning 
• Student skills development & demands of the research process                                 
• Changed instructor role & the existing teaching tradition 

	Textfeld 199: One intended effect was that students understand the practical and social relevance of economic research and that their interest in researching this topic is awakened. The format of research-based learning and Mr. Wolf's input in particular seem to have had this effect. Mr Wolf's opening presentation made it clear to the students that their research has a current relevance and is in fact being discussed in academia. The joint feedback rounds with Mr. Wolf also gave the students the feeling that not only I as the seminar leader am interested in their research, but that there is also an external "client" who can use the research results as preliminary work. As a result, the students felt more valued and saw a different relevance in their work. This effect can be seen, for example, in the impressive results and presentations of the students and in the fact that I have already received enquiries for Bachelor theses on the subject of foreign trade and international interdependencies, which can presumably also be attributed to this seminar. 
Another effect was that Mr. Wolf and I really enjoy working together and that he can also use the students' analyses for his own work or pass them on to colleagues. The good cooperation has led to further collaborations with Mr. Wolf. For example, we have conducted research with Master's students on the future of the Port of Hamburg. Mr. Wolf's support also reduces my workload, which is invaluable, especially in a labour-intensive format such as research-based learning. I receive exciting input on current research topics and am supported in supervising the students.
 
	Textfeld 44: For me, the greatest tension is that the students often have difficulty understanding the importance of the theoretical discussion for the research process and often treat this part of the seminar with some neglect. This tension probably arises from the fact that Mr. Wolf and I already set the thematic focus of the seminar. As a result, the students probably see less reason to engage with the theoretical foundations than they would if they had to develop a research topic and a research question themselves. I am currently trying to resolve this tension by requiring students to provide proof of participation in the form of a short presentation on certain theoretical aspects. Through this approach, I have found that students are able to engage more intensively with the theoretical foundations and are also better able to incorporate them into their later research activities. However, this also creates a conflict, because Mr. Wolf and I actually want to encourage students' independence and interest in research and awaken their intrinsic motivation for economic topics. In this context, I also experience a conflicting situation in my role as an instructor: I would like to give the students freedom and be more of an advisor, but then realise (e.g. due to the lack of intrinsic motivation of the students) that I fall back into the role of a course leader who has to motivate the students extrinsically (e.g. by assigning short presentations).
In addition to this area of tension, there are of course always conflict situations within the student research groups, which primarily manifest themselves in different motivations or working methods of the students. However, these are kept within limits and are always present in group work.
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