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* University of Hamburg

 Ethnology, Geography, History, Linguistics, Literature, Political
Science and Sociology, Interdisciplinary, Regional Studies

» Master and Bachelor students

* Implementation: more than 3 times

» 30 CP for the semester abroad and 4 CP for preparation and
follow up work in the form of seminars

* Number of students: between 10 and 14

ENVIRONMENT:

Our format of educational research trips to Latin America takes place within the framework of
the BA minor and MA programmes in Latin American Studies at the University of Hamburg.
These degree programmes are supported by seven disciplines: ethnology, geography, history,
linguistics, literature, political science and sociology. This field report focuses on the Master's
programme.

Our educational research trips are an optional offer and can be used to fulfil the mandatory stay
abroad of the Master's programme and the associated acquisition of 30 credits. By taking part
in an educational research trip, students thus undergo a format of research-based learning
under the guidance and personal supervision of lecturers. Independent empirical research is
the cornerstone of the course. The core aim of the learning format is that students conduct
independent research with their different (discipline-specific) prior knowledge and theoretical
approaches and learn what it means to conduct empirical surveys abroad. The educational
research trip thus offers the opportunity to implement and deepen the theoretical and
methodological knowledge acquired during the degree programme, as well as a mode of critical
questioning and reflection in empirical practice.

In addition, other students can use the trip as part of their respective research modules, if
places are available, or take part in the pure excursion and co-operation part of the trip in order
to gain insights into the academic sector and social dynamics of the respective countries and to
enter into an exchange themselves.

/ .
— S « A personal professional concern
e An impulse from my environment

REASON:

The main reason for introducing the educational research trips was that although MA students gain
initial experience in research-based and interdisciplinary work in their introductory module, this is not
linked to their own field research in Latin America. This is where our educational research trips enable
students to develop their own research project independently in a student research group and under
academic supervision during an empirical research stay of several months in Latin America on the
relatively short path to the MA thesis (the MA programme is designed for a standard period of study of
4 semesters). The aim of our research-based learning provision is to ensure that students are indeed
confronted with the social reality in Latin America through this course and are thus able to approach
topics in a completely different way, reflect more deeply on their research and give it a practical
relevance. The learning format allows students to leave the university comfort zone, which not only
gives their research a connection to reality, but also greater social relevance.

In addition to these content-related reasons, our own study experience also plays an important role.
During our studies, we took part in research-based learning formats ourselves and found them very
enriching as students and researchers. On the one hand, we really learned and understood how
theoretical approaches and empirical research are connected, including our own theorising. On the
other hand, it was still possible to make mistakes in the research process within this framework, which
did not have such serious consequences as in a dissertation, for example, and of course we could also
learn from these mistakes. We would like to pass on these positive experiences to our students through
the educational research trips.
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—  «More than one semester

— * Embedded in a course

e Curricular & optional

» Research process: depending on the individual project
» Feedback: peers, lecturers & external persons

» Research results: partly public

\l/

IMPLEMENTATION W

IMPLEMENTATION:

Our educational research format takes place under a common overarching theme in a Latin
American country or region and is divided into three phases.

Phase | with preparatory seminar: As the educational research trips are a voluntary
provision that is always carried out on site in cooperation with lecturers from different
disciplines, it is particularly important to consult with them at the beginning. The planning of the
individual projects therefore begins in the first semester in consultation between students and
the lecturers offering the teaching format. This point in time has been chosen so early so that,
on the one hand, deadlines for applying for scholarships can be met and, on the other hand,
the individual projects can be coordinated with each other.

The first meeting of students wishing to participate takes place at the end of the first semester.
Project ideas are exchanged and a concept is developed. Examples of research topics in this
context in the past include: The influence of media on the perception of migrants; So-called
return migration as part of transnational migration contexts; Digital nomads in Mexico City;
Strategies to prevent sexual harassment through targeted communication in public campaigns;
Promoting political participation through sports clubs founded by migrants in Chile; Social
movements in resistance to development policy mega-projects; and Quota regulations in the
Brazilian university system as a means of combating social inequality?

In the second semester (summer semester), preparatory seminars take place, one
methodological and one content-related (in the sense of a regional analysis), which is
mandatory for participation in the educational research project. The research design is
conceived on the basis of the project ideas developed there, with the students receiving
feedback from the supervising lecturers. In addition, the trip is planned during this phase and
scholarships are applied for, which can be requested both in groups and individually. The trip
is organised with the support of the instructors, who also organise the cooperation programme.
Phase Il - field research phase: The second phase of the learning format comprises the stay
abroad in Latin America, during which the students embark on empirical field research. This is
characterised on the one hand by the fact that the plans from the preparatory seminar are put
into practice. For example, interview partners are sought and suitable areas for observations
and further exchange. Ideally, possible field access is organised in advance. On the other
hand, unforeseen events often occur during this phase. For example, a chance encounter or
spontaneous exchange may provide students with new impulses, which in turn open up new
research opportunities and must be integrated into the research process. This phase is
therefore often characterised by spontaneity and chance and requires openness and
adaptability from the students.

At the beginning of the field research phase, the group visits the host institutions together in
order to establish contacts, put their own project ideas up for discussion and integrate the
project as a whole. As a rule, information about possible concrete fields of research is also
exchanged here. Another important aspect is the exchange with students, especially if there
are shared research interests. Ideally, this should result in student collaborations. Independent
research then begins in the students' own fields, which should have an ethnographic character
and last at least three months. Later, there will be regular meetings within the group to reflect
on the current research process and discuss preliminary findings and any problems that arise.
In this phase, the supervising teachers are also available for appropriate counselling. Before
the research trip ends, the initial results should be presented to the local academic contacts
and discussed with them.
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Phase Il - evaluation seminar: Following the research stay, a further seminar is
mandatory in the winter semester, in which the collected material is jointly
evaluated in parts and the analyses carried out individually or in thematically
appropriate small groups are presented and discussed in the whole group. On this
basis, the research cycle is completed with two achievements:

(&) A research report of approximately 25 pages must be produced on the
educational research, focusing on the analytical conclusions. The formal
requirements are discussed in the seminar, taking into account the disciplines
involved.

b) The students participate in writing a joint final report and prepare a public
presentation at the university. The individual contributions to the joint final report
should be approximately ten pages long and present the results of the research in
an appropriate scientific manner. They are summarised in an overall text,
supplemented by an introduction and conclusion, and published digitally.

The educational research leads to the acquisition of 30 CP and can therefore be
chosen as an alternative to the mandatory semester abroad in the Master's
programme.

— Tensions between demands for...

« Individual and social learning

« Student skills development and demands of the research
process

« Individual phases and the entire research process

» Changed instructor role and the existing teaching tradition

TENSIONS:

In the preparation phase, one challenge for the students is to organise the various
tasks and to understand the research projects of the other students. In particular,
some participants still find it difficult in this first phase to switch between individual
and social learning or to engage in social learning at all. This tension is mainly
due to the fact that our programme is aimed at different degree courses and the
students are influenced by their specialist disciplines. Through interdisciplinary
exchange, they recognise differences in research methods or approaches, which
broadens their horizons on the one hand, but also requires students to adopt new
perspectives on the other hand.

The second phase is fundamentally characterised by intensity, which can lead to
various tensions. These tensions are illustrated here using a few examples: The
learning format is intensive above all because both students and lecturers go on a
trip abroad together, which naturally means that they spend much more time
together and have experiences outside of university learning and teaching in the
traditional sense. As a result, students and lecturers are much more trusting and
open with each other and get to know the projects, but also the people behind
them, from a completely different perspective. During the two weeks of
accompanying the students in Latin America, we lecturers occasionally leave our
position as instructors and become learners ourselves. This is a valuable
experience on the one hand, but can also be challenging on the other. It is
therefore important to us that we openly reflect on our experiences together with
the group of students.
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In this phase, students also learn from each other what it means to conduct social and
interdisciplinary research. For example, in the first two weeks of the research trip, the
students complete a programme in which they present their project ideas to various experts
in the Latin American context under our guidance. The students critically observe each
other's presentations, exchange data and take into account the needs of others, e.g. when
looking for interview partners for their own project. Student “flat-sharing communities" are
also always formed during these two weeks in Latin America, which further supports an
almost round-the-clock exchange with the other participants. This intensive collaboration
inspires the students in their research, but also means that they are constantly confronted
with their project, which takes a lot of energy.

The actual field research in Latin America is also very intensive, because students and
instructors enter a new living/research space for many of the participants, are repeatedly
confronted with social reality and, for example, encounter everyday vexations that stimulate
much deeper reflection than is the case in purely theoretical seminars. In the second phase,
students often realise that the ideas about field conditions and approaches that they gained
in the first phase by reading relevant research papers and other sources of information do
not always correspond to the reality they encounter. They are then forced to learn from this
and from other vexations and mishaps and to find solutions with the help of mental flexibility
and creativity. The topic of spontaneity and chance encounters should also be mentioned in
this context. This requires students to rethink and act flexibly, which can be quite enriching
for the projects, but can also lead to frustration and raise the question of how the already
planned research process can be modified in order to integrate certain experiences.

In addition, the above-mentioned confrontation with the situation on the ground also gives
rise to tensions that relate to how the social reality of the people in the respective fields is
dealt with. Contexts in which social actors are deprivileged, discriminated against or
harassed, which were previously often only discussed in theory, are suddenly highly present
and can be virtually grasped and felt. Rather abstract concepts are thus given a real
empirical content, which experience has shown can be unnerving and exhausting. In
addition, when it comes to groups that are seen as minorities or affected by social inequality,
such as migrants, indigenous people, Afro-descendants or women affected by human rights
violations, there is always uncertainty among students, some of whom feel inhibited due to a
perceived privileged position. Ideally, these experiences lead to a comprehensive reflection
on colonial power relations and globally valid hierarchies in which we are all involved. While
these can often be ignored in everyday life, during such a trip there is usually a clear
confrontation with the scope of these relationships and a reflection that is also promoted by
the supporting programme and discussions within the group.

Another aspect that should be addressed here is the organisational effort for both teachers
and students. This is because such projects require a lot of time for administrative activities.
A particular challenge is the procurement of financial resources. These have to be applied
for annually in the form of scholarships or BAf6G grants and acquired by participating in the
corresponding calls for proposals organised by UHH. This is a very time-consuming process
that requires a great deal of patience on the part of potential participants and teaching staff.
Agendas can only be set and flight tickets only booked once funding has been secured. It is
not uncommon for students to withdraw from the research trip because they had to be
certain of the travel dates and conditions too early in order to secure their part-time job to
finance their studies or because they could not bear the tensions associated with the relative
uncertainty.
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— » Developing and acting on a scientific curiosity
——_ e« Dealing with mistakes and failure

» Conducting interdisciplinary work

» Acquiring methodological knowledge

OBJECTIVES &
VALUES

EFFECTS:

Due to the intensiveness described above, the provision format has an impact on the
relationship between students and lecturers. The result is a more intensive exchange
through which the students, but also the lecturers, interact with each other in a real
research setting and focus on the research design and the survey rather than on topics
such as examination results.

The interdisciplinary exchange between students also enables them to adopt new
perspectives and familiarise themselves with methods that can often be a solution to
problems that arise in the research process. In this way, students learn to live the
interdisciplinarity demanded by higher education policy. The value of educational
research is thus repeatedly demonstrated in the results, which reflect a learning process
on different levels, including methodological and epistemological, and furthermore in
very good empirical theses, some of which have even won prizes.

In addition, during the research trip to Latin America, students gain insights into how
instructors react to research situations (e.g. approaching interviewees or building
networks). Instructors also receive new impulses from the students, which can then be
taken up in other courses, for example. In this way, the event also has an impact on the
lecturers and shows how lifelong learning can be promoted.

Furthermore, the learning format and the stay abroad lead to networking with
institutions, lecturers and students from Latin America. Our networking activities have
already resulted in various follow-up projects, such as a summer school or a joint
publication project with Latin American partners. The students also network and learn
about another important aspect of science in addition to independent research.

In addition to the experiences that result from direct contact and going through a
complete research cycle, and learning a flexible, open research attitude, a further
sustainable lesson lies in reflecting on existing assumptions, images and stereotypes
about Latin America and the resulting implications for interaction with social actors in the
respective contexts. Ideally, this promotes a lifelong process of reflection that leads, for
example, to the categorisation and questioning of theoretical statements in the research
literature or to the recognition of the agency and personal perspectives as well as logics
of action of members of social groups who are often attributed with passivity or even
backwardness. This also includes recognising them as research subjects with whom it is
necessary to interact on an equal footing. Ultimately, this also makes a small
contribution to the democratisation of research and the fight against Eurocentric
prejudices and hierarchies in the global science system.

The results of the research trips are public and can be viewed here.
Further information on the educational research format of Latin American
Studies Hamburg can be found here in the HUL-ProfCast of the University

of Hamburg.

m Links: https://www.slm.uni-hamburg.de/last/forschung/publikationen.html
https://www.hul.uni-hamburg.de/selbstlernmaterialien/profcast/1-studentische-forschung.html
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	Textfeld 185: The main reason for introducing the educational research trips was that although MA students gain initial experience in research-based and interdisciplinary work in their introductory module, this is not linked to their own field research in Latin America. This is where our educational research trips enable students to develop their own research project independently in a student research group and under academic supervision during an empirical research stay of several months in Latin America on the relatively short path to the MA thesis (the MA programme is designed for a standard period of study of 4 semesters). The aim of our research-based learning provision is to ensure that students are indeed confronted with the social reality in Latin America through this course and are thus able to approach topics in a completely different way, reflect more deeply on their research and give it a practical relevance. The learning format allows students to leave the university comfort zone, which not only gives their research a connection to reality, but also greater social relevance.
In addition to these content-related reasons, our own study experience also plays an important role. During our studies, we took part in research-based learning formats ourselves and found them very enriching as students and researchers. On the one hand, we really learned and understood how theoretical approaches and empirical research are connected, including our own theorising. On the other hand, it was still possible to make mistakes in the research process within this framework, which did not have such serious consequences as in a dissertation, for example, and of course we could also learn from these mistakes. We would like to pass on these positive experiences to our students through the educational research trips.
 
	Textfeld 186: Our format of educational research trips to Latin America takes place within the framework of the BA minor and MA programmes in Latin American Studies at the University of Hamburg. These degree programmes are supported by seven disciplines: ethnology, geography, history, linguistics, literature, political science and sociology. This field report focuses on the Master's programme. 
Our educational research trips are an optional offer and can be used to fulfil the mandatory stay abroad of the Master's programme and the associated acquisition of 30 credits. By taking part in an educational research trip, students thus undergo a format of research-based learning under the guidance and personal supervision of lecturers. Independent empirical research is the cornerstone of the course. The core aim of the learning format is that students conduct independent research with their different (discipline-specific) prior knowledge and theoretical approaches and learn what it means to conduct empirical surveys abroad. The educational research trip thus offers the opportunity to implement and deepen the theoretical and methodological knowledge acquired during the degree programme, as well as a mode of critical questioning and reflection in empirical practice.
In addition, other students can use the trip as part of their respective research modules, if places are available, or take part in the pure excursion and co-operation part of the trip in order to gain insights into the academic sector and social dynamics of the respective countries and to enter into an exchange themselves.
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	Textfeld 59: Our educational research format takes place under a common overarching theme in a Latin American country or region and is divided into three phases.
Phase I with preparatory seminar: As the educational research trips are a voluntary provision that is always carried out on site in cooperation with lecturers from different disciplines, it is particularly important to consult with them at the beginning. The planning of the individual projects therefore begins in the first semester in consultation between students and the lecturers offering the teaching format. This point in time has been chosen so early so that, on the one hand, deadlines for applying for scholarships can be met and, on the other hand, the individual projects can be coordinated with each other.
The first meeting of students wishing to participate takes place at the end of the first semester. Project ideas are exchanged and a concept is developed. Examples of research topics in this context in the past include: The influence of media on the perception of migrants; So-called return migration as part of transnational migration contexts; Digital nomads in Mexico City; Strategies to prevent sexual harassment through targeted communication in public campaigns; Promoting political participation through sports clubs founded by migrants in Chile; Social movements in resistance to development policy mega-projects; and Quota regulations in the Brazilian university system as a means of combating social inequality? 
In the second semester (summer semester), preparatory seminars take place, one methodological and one content-related (in the sense of a regional analysis), which is mandatory for participation in the educational research project. The research design is conceived on the basis of the project ideas developed there, with the students receiving feedback from the supervising lecturers. In addition, the trip is planned during this phase and scholarships are applied for, which can be requested both in groups and individually. The trip is organised with the support of the instructors, who also organise the cooperation programme. 
Phase II - field research phase: The second phase of the learning format comprises the stay abroad in Latin America, during which the students embark on empirical field research. This is characterised on the one hand by the fact that the plans from the preparatory seminar are put into practice. For example, interview partners are sought and suitable areas for observations and further exchange. Ideally, possible field access is organised in advance. On the other hand, unforeseen events often occur during this phase. For example, a chance encounter or spontaneous exchange may provide students with new impulses, which in turn open up new research opportunities and must be integrated into the research process. This phase is therefore often characterised by spontaneity and chance and requires openness and adaptability from the students.
At the beginning of the field research phase, the group visits the host institutions together in order to establish contacts, put their own project ideas up for discussion and integrate the project as a whole. As a rule, information about possible concrete fields of research is also exchanged here. Another important aspect is the exchange with students, especially if there are shared research interests. Ideally, this should result in student collaborations. Independent research then begins in the students' own fields, which should have an ethnographic character and last at least three months. Later, there will be regular meetings within the group to reflect on the current research process and discuss preliminary findings and any problems that arise. In this phase, the supervising teachers are also available for appropriate counselling. Before the research trip ends, the initial results should be presented to the local academic contacts and discussed with them.
 
	Textfeld 60: 3
	Textfeld 68: Due to the intensiveness described above, the provision format has an impact on the relationship between students and lecturers. The result is a more intensive exchange through which the students, but also the lecturers, interact with each other in a real research setting and focus on the research design and the survey rather than on topics such as examination results. 
The interdisciplinary exchange between students also enables them to adopt new perspectives and familiarise themselves with methods that can often be a solution to problems that arise in the research process. In this way, students learn to live the interdisciplinarity demanded by higher education policy. The value of educational research is thus repeatedly demonstrated in the results, which reflect a learning process on different levels, including methodological and epistemological, and furthermore in very good empirical theses, some of which have even won prizes.
In addition, during the research trip to Latin America, students gain insights into how instructors react to research situations (e.g. approaching interviewees or building networks). Instructors also receive new impulses from the students, which can then be taken up in other courses, for example. In this way, the event also has an impact on the lecturers and shows how lifelong learning can be promoted.
Furthermore, the learning format and the stay abroad lead to networking with institutions, lecturers and students from Latin America. Our networking activities have already resulted in various follow-up projects, such as a summer school or a joint publication project with Latin American partners. The students also network and learn about another important aspect of science in addition to independent research.
In addition to the experiences that result from direct contact and going through a complete research cycle, and learning a flexible, open research attitude, a further sustainable lesson lies in reflecting on existing assumptions, images and stereotypes about Latin America and the resulting implications for interaction with social actors in the respective contexts. Ideally, this promotes a lifelong process of reflection that leads, for example, to the categorisation and questioning of theoretical statements in the research literature or to the recognition of the agency and personal perspectives as well as logics of action of members of social groups who are often attributed with passivity or even backwardness. This also includes recognising them as research subjects with whom it is necessary to interact on an equal footing. Ultimately, this also makes a small contribution to the democratisation of research and the fight against Eurocentric prejudices and hierarchies in the global science system.
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	Textfeld 68_1: The results of the research trips are public and can be viewed here. Further information on the educational research format of Latin American Studies Hamburg can be found here in the HUL-ProfCast of the University of Hamburg.
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	Textfeld 71: In this phase, students also learn from each other what it means to conduct social and interdisciplinary research. For example, in the first two weeks of the research trip, the students complete a programme in which they present their project ideas to various experts in the Latin American context under our guidance. The students critically observe each other's presentations, exchange data and take into account the needs of others, e.g. when looking for interview partners for their own project. Student "flat-sharing communities" are also always formed during these two weeks in Latin America, which further supports an almost round-the-clock exchange with the other participants. This intensive collaboration inspires the students in their research, but also means that they are constantly confronted with their project, which takes a lot of energy.
The actual field research in Latin America is also very intensive, because students and instructors enter a new living/research space for many of the participants, are repeatedly confronted with social reality and, for example, encounter everyday vexations that stimulate much deeper reflection than is the case in purely theoretical seminars. In the second phase, students often realise that the ideas about field conditions and approaches that they gained in the first phase by reading relevant research papers and other sources of information do not always correspond to the reality they encounter. They are then forced to learn from this and from other vexations and mishaps and to find solutions with the help of mental flexibility and creativity. The topic of spontaneity and chance encounters should also be mentioned in this context. This requires students to rethink and act flexibly, which can be quite enriching for the projects, but can also lead to frustration and raise the question of how the already planned research process can be modified in order to integrate certain experiences.
In addition, the above-mentioned confrontation with the situation on the ground also gives rise to tensions that relate to how the social reality of the people in the respective fields is dealt with. Contexts in which social actors are deprivileged, discriminated against or harassed, which were previously often only discussed in theory, are suddenly highly present and can be virtually grasped and felt. Rather abstract concepts are thus given a real empirical content, which experience has shown can be unnerving and exhausting. In addition, when it comes to groups that are seen as minorities or affected by social inequality, such as migrants, indigenous people, Afro-descendants or women affected by human rights violations, there is always uncertainty among students, some of whom feel inhibited due to a perceived privileged position. Ideally, these experiences lead to a comprehensive reflection on colonial power relations and globally valid hierarchies in which we are all involved. While these can often be ignored in everyday life, during such a trip there is usually a clear confrontation with the scope of these relationships and a reflection that is also promoted by the supporting programme and discussions within the group.
Another aspect that should be addressed here is the organisational effort for both teachers and students. This is because such projects require a lot of time for administrative activities. A particular challenge is the procurement of financial resources. These have to be applied for annually in the form of scholarships or BAföG grants and acquired by participating in the corresponding calls for proposals organised by UHH. This is a very time-consuming process that requires a great deal of patience on the part of potential participants and teaching staff. Agendas can only be set and flight tickets only booked once funding has been secured. It is not uncommon for students to withdraw from the research trip because they had to be certain of the travel dates and conditions too early in order to secure their part-time job to finance their studies or because they could not bear the tensions associated with the relative uncertainty.
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	Textfeld 76: Tensions between demands for...
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  process
• Individual phases and the entire research process
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	Textfeld 78: In the preparation phase, one challenge for the students is to organise the various tasks and to understand the research projects of the other students. In particular, some participants still find it difficult in this first phase to switch between individual and social learning or to engage in social learning at all. This tension is mainly due to the fact that our programme is aimed at different degree courses and the students are influenced by their specialist disciplines. Through interdisciplinary exchange, they recognise differences in research methods or approaches, which broadens their horizons on the one hand, but also requires students to adopt new perspectives on the other hand.
The second phase is fundamentally characterised by intensity, which can lead to various tensions. These tensions are illustrated here using a few examples: The learning format is intensive above all because both students and lecturers go on a trip abroad together, which naturally means that they spend much more time together and have experiences outside of university learning and teaching in the traditional sense. As a result, students and lecturers are much more trusting and open with each other and get to know the projects, but also the people behind them, from a completely different perspective. During the two weeks of accompanying the students in Latin America, we lecturers occasionally leave our position as instructors and become learners ourselves. This is a valuable experience on the one hand, but can also be challenging on the other. It is therefore important to us that we openly reflect on our experiences together with the group of students.
 
	Textfeld 74: Phase III - evaluation seminar: Following the research stay, a further seminar is mandatory in the winter semester, in which the collected material is jointly evaluated in parts and the analyses carried out individually or in thematically appropriate small groups are presented and discussed in the whole group. On this basis, the research cycle is completed with two achievements:
(a) A research report of approximately 25 pages must be produced on the educational research, focusing on the analytical conclusions. The formal requirements are discussed in the seminar, taking into account the disciplines involved.
b) The students participate in writing a joint final report and prepare a public presentation at the university. The individual contributions to the joint final report should be approximately ten pages long and present the results of the research in an appropriate scientific manner. They are summarised in an overall text, supplemented by an introduction and conclusion, and published digitally.
The educational research leads to the acquisition of 30 CP and can therefore be chosen as an alternative to the mandatory semester abroad in the Master's programme.
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