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	Textfeld 1: Sustainability Documentaries - Learning sustainability in a research-based way and communicating it creatively
	Textfeld 2: INTERDISCIPLINARY RESEARCH, PRACTICAL COOPERATION, RESEARCH TRANSFER, VIDEO DOCUMENTATION
	Textfeld 4: Christina Kannegießer, Prof. Dr. Laura M. Edinger-Schons 
	Textfeld 5: University of Hamburg 
	Textfeld 6: Economics & Social Sciences, Sustainable Management
	Textfeld 7: The research-based learning provision presented here takes place in the economic sciences and deals with the topics of sustainable management and video documentation.
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	Textfeld 10: 1
	Textfeld 0: 5
	Textfeld 183: • A personal professional concern
• An impulse from my environment

	Textfeld 184: • University of Mannheim & University of Hamburg
• Business and Economics
• Master students
• Implementation: 2-3 times
• 6 CP & 2 SWS
• Number of students: 20

	Textfeld 185: We pursued several goals when designing our course. We wanted to give students access to qualitative research, involve stakeholders from science, business and civil society and publish the research results in a creative way in the form of a video documentary. It was particularly important to us that the students develop their own research question, investigate it empirically and present the results to a wider public both inside and outside the university. It was also important to us that the research projects have an impact beyond the university and that students learn what well-founded science communication can look like through the use of a video format. The driving force behind our approach is that students are empowered to learn through their own actions and the creative fulfillment of a task. In order to combine these different goals in a didactically meaningful way, we looked for a suitable teaching format and came across research-based learning. The reason for using research-based learning in a course was therefore linked to the content objectives and the desire for science communication with the help of videos.
	Textfeld 186: The research-based learning provision was carried out at the University of Mannheim at the Faculty of Business Administration in the Department of Management and at the University of Hamburg in the Department of Socioeconomics by the Professorship for Sustainable Business. At the University of Mannheim, it was aimed at students on the Master's degree programme in Management and is now integrated into the Master's degree programme in Innovation, Business and Sustainability at the University of Hamburg. Students receive 6.0 credit points for successful participation and completion of the seminar at the University of Hamburg. The size of the group is approximately 20 students.
	Textfeld 188: 2
	Textfeld 58: • 1 semester
• Embedded in a course
• Curricular & optional
• Research process: support from instructors as needed
• Feedback: peers & instructors
• Resurch results: public
	Textfeld 59: The research-based learning provision takes place as part of a one-semester course over a period of around three months and can be described in three phases.
 
Phase 1: The first phase is characterised by two focal points: The first focusses on learning content, while the second focusses on a technical component and teaches students the basics of video production.
At the beginning of the course, students receive academic input from the lecturers on the specific research topic of that semester. In the past, these topics have included sustainability at the University of Hamburg (or at the University of Mannheim), measuring social impact, social entrepreneurship, or sustainable urban development. Depending on the topic, a guest speaker may be invited to lecture on the topic from a practical perspective.
Course participants then receive various technical lessons on filming concepts and techniques, film storytelling and practical filming and editing from a professional video tutor and university media technology staff. These lessons take place partly as a lecture in the large seminar group or as a workshop format in the small working groups, so that the students learn as "hands-on" as possible how to handle the video camera or how to use the editing software.
Based on these two focal points, the students work independently in small groups (approx. 3-5 students) to develop their research content and the video documentation. In this context, for example, the following research questions arose:
What impact do social intrapreneurship programmes in companies have on employees and how do these programmes influence the social entrepreneurial behaviour of employees? Is the concept of "corporate democracy" a utopia or a realistic governance model? How can universities promote the use of more sustainable modes of transport by their students and staff? How can universities become more diverse and inclusive?
 
Phase 2: In the middle of the seminar the working groups present their interim results. They receive feedback from the lecturers and their fellow students. In addition, the teachers offer flexible consultation hours throughout the course, which students can take advantage of if necessary. During these consultation hours, teachers provide feedback on content and film presentation and support students in identifying and contacting relevant stakeholders. In addition, students can access the university's media technology services at any time and take advantage of consultation hours or borrow material.
 
Phase 3: At the end of the seminar, the video documentaries are presented and discussed publicly as part of a film festival. In addition to the video documentation as the main examination, each working group must submit a short paper at the end of the course, which is also assessed and in which the students have the opportunity to reflect on the entire process of video production.
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	Textfeld 61: Tensions between demands for...
• Self-organisation and external organisation
• Professional and interdisciplinary skills development
• Changed instructor role and the existing teaching tradition

	Textfeld 62: In the course, we experience various tensions that relate to different aspects of the format.
A general area of tension can be seen above all between the independent work of the students and the prescribed structures in the seminar, which arise, for example, from content-related input. In this context, it can happen that certain inputs (specified by us) are not offered at the right time for all working groups. However, as we consider the individual and independent organisation of the groups to be important and see it as preparation for further research activities (e.g. for the Master's thesis), we are happy to accept this area of tension.
Another contradictory situation arises from the combination of academic work (e.g. through the theoretical foundation of research questions) and the practical creation of video documentation. Students must therefore fulfil different requirements in this course: On the one hand, they are expected to consider criteria of academic research; on the other hand, it is important that the process and the results within the video can also be easily understood by non-academics. We try to counteract this contradiction by discussing the research questions with relevant stakeholders and thus combining theory, empiricism, and practice. However, the involvement of outsiders also harbours an area of tension: the aim of the projects is to have a public impact and make the results accessible to as many people as possible. The difficulty lies in the fact that these are sometimes very personal insights and sensitive issues. This sometimes makes it difficult to find interview partners relevant to the topic in question. However, since the acquisition of suitable persons is often problematic in empirical research, we consider this experience valuable for the students, while still trying to support them in recruiting practice partners.
 
	Textfeld 63: 4
	Textfeld 68: The intended effects of the video seminar were, on the one hand, that the students creatively worked on socially relevant research questions and presented them clearly in short video documentaries. During the seminar, the students received input from research and practice and were also introduced to the concepts and techniques of filming and storytelling. In this way, the students were shown how science communication can be practised and how it is possible to prepare scientific results for civil society.
Secondly, the involvement and activation of stakeholders from science, business and civil society initiated an exchange and provided new impetus on topics of sustainability. One unintended effect was the interest of the University of Hamburg in the students results on the topic of sustainable higher education. The relevance of the research questions for the University of Hamburg and the easy access via the video format led to some of the working groups being contacted by university stakeholders after the end of the seminar. The aim of this exchange was to report on the insights that the students had gained during the creation of the video documentation. In this way, students were able to be directly involved in important decision-making processes at their university that directly affect them. In addition, many of the students were motivated to continue working on the problem even after the video documentation had been produced and to become actively involved at the university (e.g. by participating in longer-term working groups with other students and university staff). However, an unfavourable side effect could be that not all topics are (yet) being pursued to the same extent. If students realise after the course that there are not (yet) any opportunities to contribute to "their" topic, this could also have a demotivating effect on them.
 
	Textfeld 67: • Exploring interdisciplinary work
• Building on existing research
• Collaborating with external project partners

	Textfeld 68_1: The results of the research-based learning are public and can be viewed here and here.
 
Links: https://lecture2go.uni-hamburg.de/l2go/-/get/v/67215
https://www.youtube.com/watch?v=fK9gSHl8mDE&list=PLsoHDcOYwTU8PrMbsoRsMAOsb7iDST_ek&index=4
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