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	Textfeld 1: Research-based learning about local history in Bahrenfeld
	Textfeld 2: LOCAL HISTORY, BAHRENFELD, VARIOUS STUDY GROUPS, HISTORICAL SCIENCES
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	Textfeld 7: The seminar presented here is part of the History program at the University of Hamburg and focuses on the local history of Bahrenfeld. It illustrates how students scientifically examine industrial sites, sports facilities and the market square in Bahrenfeld.
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	Textfeld 3: Logge, Thorsten (2024). Research-based learning about local history in Bahrenfeld.
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	Textfeld 183: • Personal professional concern
• Impulse from my environment

	Textfeld 184: • University of Hamburg
• Historical Sciences, Educational Sciences, Political Sciences
• Bachelor’s & Master’s students
• Implementation: one time
• 5-10 CP depending on the subject and examination regulation
• Number of students: 12

	Textfeld 185: In principle, I think that research-based learning has a long tradition in historical studies and is, so to speak, anchored in the disciplinary tradition (for more information, see our podcast). Another personal reason for me to practice research-based learning in the seminar on local history in Bahrenfeld was that this teaching approach shows students what they can do with a history degree outside the academic world and to what extent our research can have an impact on civil society. Furthermore, students in this course were able to learn by example, through concrete objects of study and projects, what historical research looks like and how it can be implemented. I consider this type of learning to be more meaningful because it goes deeper and is more applicable than superficial encyclopedic knowledge.
 
	Textfeld 186: My course on research-based learning took place in the field of public history in the History department at the University of Hamburg. It was an open seminar that could be attended by both Bachelor's and Master's students of history and related subjects (e.g. political science, educational science or teaching professions). Depending on the type of examination, it could be taken as an optional or mandatory module. In order to meet the various formal requirements, the course was therefore characterized by different work formats: there were both group work phases and individual work phases.
The seminar dealt with local histories of the Hamburg district of Bahrenfeld. I came up with this idea because Bahrenfeld was chosen as a new location for the University of Hamburg and I think it's important to address the history of the district and involve civil society in the process. In this context, I applied for funding for my research project through the transfer fund of the University of Hamburg, which also provided the framework for this project seminar. A special feature of the course was that the financial support from the transfer fund enabled me to hire a student assistant. She supported me in planning and conducting the seminar by taking on research tasks or coordinating appointments with civil society institutions.
 
	Textfeld 188: 2
	Textfeld 58: • 1 semester long
• Embedded in a course
• Curricular & non-obligatory 
• Research process: supported by teachers if required
• Feedback: peers & teachers
• Research results: internal

	Textfeld 59: The project seminar began with a research phase in which our student assistant and I first identified three subject areas that would be suitable as a basis for research. These were firstly sports facilities in Bahrenfeld, secondly the Bahrenfeld market square and thirdly industrial places in Bahrenfeld. In the first session of the project seminar, we presented these three topics to the students as possible research focuses. At the same time, I pointed out that other topics could also be introduced by the students. However, the students decided against further topics and formed three groups for the different focal points.
The individual groups then began working on their chosen research topic. They had the task of familiarizing themselves with the topic as a group and researching it together and finding a sub-topic that they would investigate as an individual achievement.
In addition to going through the individual research steps independently, the research process was accompanied by various workshop meetings and consultation hours. In the joint face-to-face meetings, we met to discuss the current state of research, possible questions or methods and thus create moments of exchange and feedback. In addition, all group and individual projects presented their interim results twice during these periods. I also invited the Writing Center of the University of Hamburg to some of these meetings. The Writing Center staff member gave the students input, helped them develop a joint introduction to the various group topics and showed them how to write suitable abstracts for their individual topics. This support enabled the students to link their group topic with their individual projects and to get an initial idea of what a scientific publication process (e.g. in an anthology) might look like. By the end of the lecture period, all groups had written an introductory text on their main topic and each group member had formulated an abstract for their individual research project. On this basis, the students then began writing their own term papers, which counts as a formal examination.
In addition to the workshop dates, I offered a curated supporting program in which we visited important institutions and public places in Bahrenfeld, such as the Ottensen district archive, or discussed texts on the theory and methodology of historical studies. In this way, the students learned to place their project in a wider context and to identify their own areas of historical interest.
 
	Textfeld 60: 3
	Textfeld 61: Tensions between demands for...
• Course planning and adaptation due to the dynamics of research-based learning
• Workload and the formally calculated time required for students
• Volume of work and resources available to teachers

	Textfeld 62: Both the students and I experienced a great deal of tension between the high workload and the positive learning and teaching experience. Many students told me in feedback sessions that the seminar was a lot of work, but that they had learned a lot and enjoyed it. The problem with the workload here is not that it exceeds the formally calculated time required, but that the students are not used to doing so much for a seminar from other seminar experiences or that they cannot study full-time and the calculated time required is therefore fundamentally unrealistic. On the one hand, I tried to resolve this tension by presenting a very detailed semester plan in the first lesson so that the students had an exact idea of how much work would be involved in this seminar. Students with stricter time constraints then had the opportunity to decide against the seminar in the very first session, and students who opted for the seminar knew from the outset what they were getting into. On the other hand, the good and familiar working atmosphere in the seminar had a positive effect on the students and me, which meant that both sides were more willing to put up with the extra effort.
As a lecturer, I dealt with the high workload by first of all realizing that I formally have quite a lot of time for teaching in my job and that I can get a lot done if I block out this time. In addition, tight time management was relatively important and also accepting that you simply have to do a bit more in some phases. During stressful work phases, it also helped me enormously to see the students' development and their enthusiasm for the seminar, which made it easier for me to cope with the extra workload. Nevertheless, when planning such courses, it is also important to take a step back and decide to cancel the seminar or postpone it for a semester if the workload is too high or there are too many other tasks. Another option that took a lot of pressure off me personally in this seminar was to look for third-party funding, which I could then use to hire a student assistant, as in my case.
 
	Textfeld 63: 4
	Textfeld 68: I noticed three key effects during the seminar. Firstly, the research process gave the students an idea of what kind of historical research and what topics they are actually interested in. The diversity of the students was a great advantage, as they were able to advise each other and exchange experiences on a methodological level. In this way, the seminar contributed to answering the question of what kind of historians the students would like to be and to what extent they identify with the subject of history.
The second effect was that by researching local history in Bahrenfeld, the students experienced the social significance of historical studies in their own projects. The discussions with civilians in Bahrenfeld made it clear to them how, as budding historians, they can make a specific contribution that emphasizes the meaningfulness of their own actions and leads to the students experiencing self-efficacy.
The third effect is reflected in the results and texts: the products created during the research process show the students how they can present their research and also pass it on to third parties. In this context, I was particularly pleased that the students already said during the seminar that they would like to see the results and homework of the others and that they would like to have another meeting or would also like to present their results to the residents of Bahrenfeld.
As a teacher, I also find that I enjoy courses that are based on the principle of research-based learning much more than other formats. On the one hand, I am motivated by the commitment and interest of the students, and on the other, I get to know new fields and aspects of history. In addition, the exchange with students and civil society helps me to reflect on my role as a historian and as a teacher and to constantly rethink it.
 
	Textfeld 67: • Developing and acting on scientific curiosity
• Acquiring methodological knowledge
• Recognizing connections between studies and career
• Conducting interdisciplinary work

	Textfeld 68_1:  
 For more information on this practical example, listen to our podcast. The following books are recommended for further reading on research-based learning in history  studies:
 
Universitäre Projekte im Fach Geschichte lehren
Geschichtswissenschaft im 21. Jahrhundert
Doktorandenbildung neu gestalten
 
Links:
https://inselderforschung.blogs.uni-hamburg.de/2025/02/04/podcast-forschendes-lernen-ueber-lokalgeschichten-in-bahrenfeld/
https://www.wochenschau-verlag.de/Universitaere-Projekte-im-Fach-Geschichte-lehren/40366
https://www.fachportal-paedagogik.de/literatur/vollanzeige.html?FId=3347806
https://www.ciando.com/img/books/extract/3763936769_lp.pdf
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