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	Textfeld 1: Implementation of social science methods and practical collaboration in research-based learning
	Textfeld 2: PRACTICAL COOPERATION, SOCIAL SCIENCE RESEARCH, EMPIRICAL METHODS, TUTORS 
	Textfeld 4: Sofia Morét, M.A.
	Textfeld 5: University of Hamburg
	Textfeld 6: Political science and sociology
	Textfeld 7: The practical example presented here is aimed at Bachelor students of political science and sociology in their second semester. In it, students go through a complete research cycle and work together with practice partners and tutors.
	Textfeld 8: Cooperation with external institutions and practice partners, support from tutors
	Textfeld 9: CC BY SA
	Textfeld 3: Morét, Sofia (2024). Implementation of social science methods and practical collaboration in research-based learning. Island of Research: Examples & Good Practices. https://doi.org/10.25592/uhhfdm.17283
	Textfeld 10: 1
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	Textfeld 183: • A personal professional concern
• An impulse from my environment

	Textfeld 184: • University of Hamburg
• Sociology & Political science
• Bachelor students
• Implementation: more than 3 times
• 8 CP & 2 SWS
• Number of students: approx. 20
 

	Textfeld 185: The course is mandatory and is designed to give students the opportunity to apply and deepen their knowledge of methods in practice. My aim with research-based learning is to help students enjoy empirical work and to convey the connections between course content, particularly between methods and subject content. My own experience as a student and tutor in similar courses has shown me that students can take a lot away from such courses, e.g. an understanding of research logic and how theory and empirical work are connected.  
In particular, working with practice partners who in the best case provide impetus for the real actions of an organisation can teach students not only methodological practice, but also the social relevance of research beyond the university context and give them a special sense of self-efficacy, as they are not just writing their term paper "for the drawer", which is why I chose this collaboration. 
 
	Textfeld 186: The research project took place as part of a methods seminar in the Bachelor of Sociology and Political Science programme at the University of Hamburg. The seminar is compulsory for Bachelor students on these degree programmes and is offered by lecturers from both subjects, with the students in the seminars being mixed according to subject. The students are also accompanied by two tutors per course, who support the students in the execution of their projects and are available as additional contact persons alongside the lecturers. Students are at least in the 2nd semester and should have already attended an introduction to methodology lecture in the 1st semester. 
The aim of the seminar is for students to go through a complete research process from the development of a research question to the presentation of their results, refreshing and putting into practice the theoretical methodological knowledge acquired in the introductory lecture.
In the course I taught, we worked with practice partners, i.e., external organisations that were referred to the course via ROSI at the University of Hamburg. These practice partners are usually non-profit associations or organisations that have a general research interest in their field. The students in the course then formed groups and developed and worked on their own specific research questions on the topic of the practice partners. Accordingly, the research topics and questions can be very different and are always inspired by the collaboration with practitioners.
	Textfeld 188: 2
	Textfeld 58: • 1 semester
• Embedded in a course
• Curricular & mandatory
• Research process: independently organised
• Feedback: peers, instructors, external parties
• Research results: partly public

	Textfeld 59: As this is a mandatory seminar, the seminar is taught several times simultaneously by different lecturers from political science and sociology. They all follow a similar, basic scheme. The basic procedure is that students receive input on content in the seminar and develop their own research project in small groups at the same time. Most of the work on their own research project takes place outside of seminar time.  
The first seminar sessions deal with group formation, topic identification and the formulation of a research question as well as theory and hypotheses, then concrete methods of data collection and analysis are discussed and finally data protection and research ethics are also addressed. Due to the practical collaborations, the research topics to be worked on vary greatly and are always related to the questions posed by the practice partners. Possible research questions are, for example, how attending an extracurricular centre affects the socio-emotional development of gifted children or to what extent the needs of immigrants are taken into account in a language course.
The students' process is also subdivided by regular milestone reports and meetings with the lecturers - approximately every four weeks they are required to submit a report on the status of their project and receive written and/or verbal feedback from the lecturers and tutors.  
Students must submit a research question and preliminary hypotheses in the first milestone report in line with the progress of the content input. They can then revise these with the help of the comments. In the second milestone report, they should present a research design and a survey instrument in addition to this revision. The third milestone report then contains a revision of these as well as a pretest report. After discussing the third milestone report, the students enter the field phase of their projects. The final milestone report is a poster presentation of their research in the last seminar session, ideally including the first results. On the basis of these milestone reports, the students then write their final assignments, which, in the case of collaboration with practice partners, are published via ROSI or handed over to those partners.  
 
	Textfeld 60: 3
	Textfeld 45: • Encouraging scientific curiosity
• Recognising the connections between study content  
• Building on existing research 
• Collaborating with external project partners 

	Textfeld 43: Tensions between demands for...
• Self- and external organisation
• Individual & social learning
• Student skills development & demands of the research process
• Student heterogeneity and equity issues
• Teacher's workload and available resources

	Textfeld 199: The effects of the course are the acquisition of specialist knowledge and confidence from the experience of not only being passively taught theoretical knowledge, but also being able to conduct research themselves. At the same time, the students should learn to reflect on their own work - the learning process should not be about doing everything perfectly, but about honestly reflecting on the positive and negative consequences of methodological decisions for their research process and how better or different results could be obtained in other ways, which was also well demonstrated in the assignments. 
In addition, an increased degree of self-organization and cohesion among the students in their groups was observed. The students learned to resolve conflicts within their groups and to develop a joint research project. While some practice partners are very grateful and happy to support the students, others are less involved. In general, however, it is clear that the students are definitely more motivated to carry out their research not only for the course, but also for third parties.
Another personal effect was that, as a young teacher, I was able to implement research-based teaching very well despite my initial uncertainty and realized in the end that many of my worries were unfounded. I see the reasons for this firstly in the fact that the concept and documents for the course were already well prepared as it is a regular and compulsory course. In addition, I have already supported courses on research-based learning as a tutor, which is why I was familiar with the structure and the problems that frequently arise and was not really surprised. On the other hand, it was very helpful that other more experienced people were teaching the same course at the same time, so we were able to discuss certain topics and help each other.
 
	Textfeld 44: In order to go through an entire research process within a semester and provide regular feedback, a tight schedule is necessary, which poses challenges for both students and teachers and requires a high degree of self-organization on the part of the students. At the same time, the seminar requires a high workload, as regular reports have to be submitted. However, this close supervision is also a good orientation aid for the students and prevents the still quite inexperienced researchers from getting lost or overlooking or misjudging elementary aspects.  
In particular, the intensive work in groups, in which students with different learning styles and levels of experience come together, can lead to both positive synergies and conflicts. In the best-case scenario, students use their different skills and work in a division of labor; in the worst-case scenario, however, only individual students drive the research project forward, which is not reflected in the joint final grade and leads to feelings of injustice among the students. To counteract any tensions (or problems) that arise, student support from tutors is very helpful. Tutors can support students in a low-threshold manner and help to resolve conflicts or injustices within the research group.
In addition, a technically ideal implementation of every step of the research project within the given time frame would hardly be feasible, especially for Bachelor students who have little practice in scientific work. The qualitative requirements must therefore be pragmatically scaled back in some areas, e.g. in terms of the literature and theoretical basis used, so as not to overtax the students.
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