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* Humboldt University of Berlin

* Humanities, Economies & Cultural Studies
» Master's students

* Implementation: 1 time

*12CP &4 SWS

* Number of students: approx. 15

ENVIRONMENT:

The provision took place in the form of a seminar at Humboldt-Universitat zu
Berlin and was aimed at Master's students of philosophy and related subjects
(sociology, economics, cultural studies). It was part of the elective programme and
students were able to receive credit for the coursework they completed. The focus
was on independent research into the topic of solidarity economy in Berlin and the
publication of the results in an anthology. As intensive and productive
collaboration is very important in this type of seminar, the number of participants
was limited to 20 students, who applied for a place with a letter of motivation.

P — « A personal professional concern

REASON:

| was curious to try out the format of research-based teaching, which | had learnt
about in the university didactics training course, in practice. The topic of
solidarity-based economy lent itself to such an experiment because there was
little or no philosophical research on it at the time. The seminar took place as part
of a third-party funded project, so | had the time and financial resources (costs for
the publication, employment of an assistant editor for final proofreading, final
formatting of the texts) to carry out the seminar with the intensity required.
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* 1 semester

* Embedded in a course

e Curricular & optional

» Research process: self-organised
» Feedback: peers & instructors

» Research results: public

IMPLEMENTATION:

My research-based learning provision was divided into three phases.

In the first phase, we first dealt theoretically with concepts such as solidarity, way of life and economic
practice and thus developed the socio-philosophical tools to arrive at a positive, socio-philosophically
informed concept of solidarity economy. The students and | brought in different theoretical
approaches, such as the book Hegemony and Radical Democracy by Ernesto Laclau and Chantal
Mouffe, Hannah Arendt's work Vita Aktiva and Peter Ulrich's reflections on integrative business ethics.
Together, we discussed these theoretical approaches with regard to solidarity economy and thus built
the theoretical basis for subsequently dealing with the real phenomena of this form of economy.

After the theoretical discussion phase, the students worked in small groups (2-3 people) or alone with
stakeholders, institutions, and sites of solidarity economy in Berlin and were thus able to link and
compare their theoretical knowledge with practical experience. The students themselves were
responsible for selecting the research question, the theoretical foundations, and the phenomenon of
the solidarity-based economy. One research question was, for example, to what extent Hannah
Arendt's reflections on labour and action can be applied to the phenomenon of the solidarity economy
in the Prinzessinnengarten (mobile public garden) and provide a theoretical basis. In the third phase,
the aim was to record the meetings and short portraits of stakeholders, institutions and sites of
solidarity economy in Berlin in writing. These texts counted towards the graded examination and were
published in the book Solidarische Okonomie als Lebensform. | supported the students in the writing
process, acted as a mentor and wrote the introduction to the anthology.

- — Tensions between demands for...
« Individual and social learning

« Student skills development & demands of the research process

» Workload & calculated time expenditure
 Course planning & actual implementation
» Changed instructor role & the existing teaching tradition

TENSIONS AND CONTRADICTIONS:

As the course dealt with a research desideratum, the seminar was characterised by a joint research
discourse in which the students and | jointly researched and discussed theoretical points of reference.
On the one hand, this allowed the students to contribute many of their own topics and research bases
and to play a major role in shaping the seminar. On the other hand, the theoretical basis that first had
to be developed also led to conflicts, disorientation, and complicated discussions, which caused the
students to engage intensively with the theoretical approaches of the seminar. This increased
workload sometimes seemed somewhat overwhelming for some students and could be a possible
reason why one student dropped out of the seminar. The writing process and the joint discussion with
the students about their texts led to an intensive examination of academic writing, in which the
students were prepared for writing essays and learnt what it means to publish academically. One
student told me that this experience was incredibly valuable for her future academic career. However,
it also meant that both the students and | had to invest much more time and work in the seminar than
was planned. This was frustrating for the students at times, but it certainly helped them to perceive
themselves as researchers, as part of the university way of life.
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— * Engaging in interdisciplinary work
——_ < Building on existing research
* Collaborating with external project partners

OBJECTIVES &
VALUES

EFFECTS:

One intended effect was the intensive and productive collaboration of the students. The
students were very motivated and brought different theoretical approaches as well as
various practical examples of the solidarity economy in Berlin into the course
discussion. As a result, the students and | gained different insights and learnt about
new theories and ways of thinking. However, the diversity of perspectives did not lead
to tensions among the participants, who were very open and appreciative of each
other's ideas. | attribute this behaviour on the one hand to the fact that almost all
students had experience in philosophy or political theory and were therefore familiar
with theoretical research and were already studying for a Master's degree at a
university with highly motivated students.

Another effect unfolded through the students' exchange with stakeholders in the
solidarity economy. By leaving the space of the university and engaging with
practitioners, the students recognised differences between theory and practice. This led
to a reflection on the extent to which theoretical concepts can help to understand reality
or the extent to which they lead to misjudging reality. Especially for philosophers, who
are often accused of sitting in an ivory tower, the exchange with practitioners was a
valuable experience that gave rise to new perspectives and questions.

The fact that we published our results also had a significant impact on the projects and,
above all, on the writing process. The students and | set much higher standards for the
field research and the resulting texts than would have been the case in other seminars.

The results of the research-based learning were published in the book
Solidarische Okonomie als Lebensform. Berliner Akteure alternativen
Wirtschaftens and can be viewed here.

Link: https://www.transcript-verlag.de/978-3-8376-3662-8/solidarische-oekonomie-als-lebensform/
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