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	Textfeld 6: Journalism and communication research
	Textfeld 7: This research-based learning programme takes place as part of a seminar at the Institute for Journalism and Communication Research. The students go through the entire research process and in exploring the topic of information avoidance.
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	Textfeld 183: • Personal professional concern
• Wish to enable students to conduct independent research

	Textfeld 184: • Hannover University of Music, Drama and Media
• Communication Studies, Media Studies, Social Studies
• Master’s Students
• Implementation: more than 3 times
• 16 CP & 6 SWS
• Number of students: 20-25

	Textfeld 185: The reason for introducing the research project at the IJK is that we want to enable students to work independently on a research process from start to finish during their studies. We hope that this will enable students to conduct independent research and prepare them for their further studies (writing their Master's thesis) and their future careers (e.g. in academia). The seminar was also introduced to get students interested in their own research and their subject.
What I find particularly interesting about this seminar format as a teacher is that I, too, can learn new things and deepen my knowledge of various topics by changing the focus. In addition, the students' high-quality projects often lend themselves to further work with the students after the seminar, for example, with the aim of publishing a joint paper.
 
	Textfeld 186: The research project was carried out as part of a seminar at the Institute for Journalism and Communication Research (IJK) at the Hannover University of Music, Drama and Media. It was aimed at Master's students in the degree programmes Communication and Media Research and Media and Music. The aim of the seminar was for the students to go through the research process from start to finish and to conduct their own scientific studies. The focus was on the concept of information avoidance and the question of which factors influence information avoidance and what consequences this has. The seminar consisted of 15 participants who split into four groups. Each group had the opportunity to derive their own research question from the theory and to test it empirically. The research project is offered every semester at the IJK, with a different focus each time. For example, in the past, research has been conducted on topics such as the entertainment experience in video games, the willingness to participate in politics, and crime reporting.
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	Textfeld 58: • 1 semester
• Embedded in a course
• Curricular & mandatory
• Research process: guided
• Feedback: peers, instructors
• Research results: internal & partly public

	Textfeld 59: The seminar was divided into different phases. Each phase represented a part of the research process. The students were to follow their own projects while also providing peer feedback to the other groups. 
In the first phase, I gave input on information avoidance together with my colleagues. After that, the students had a few weeks to study literature and theories on information avoidance and develop research questions. They presented these research questions in a session as part of a poster presentation and discussed the various research questions and hypotheses. Examples of these questions are: How do self-affirmations affect information avoidance? To what extent do people use intentional news avoidance to prevent affective and cognitive consequences of news overload? After that, the students had several weeks to consider a methodological implementation for answering the research questions and hypotheses and to present these again to the entire seminar. After a discussion, the students were given time to revise their methodological approaches with various feedback loops. Subsequently, the analysis strategies of the individual groups were presented in the seminar and discussed again with all course participants. During the process, the students wrote papers that each reflected the process they were currently working on (e.g. state of research or method). At the end, the results were presented. In addition, the students had the opportunity to submit their results to the annual conference of the International Communication Association (ICA) in Toronto and present them there. One group took advantage of this offer.
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	Textfeld 61: Tensions between demands for...
• Professional and interdisciplinary skills development
• Developing expertise and the demands of the research process
• Student heterogeneity and equity issues

	Textfeld 62: In conducting the seminar, there were various challenges and conflicts. In order to achieve the goal of enabling all students to complete a full research process as part of the seminar, a tight schedule was necessary. It was challenging to adhere to this schedule while leaving enough room for discussion and readjustment. This highlights a tension between high scientific standards on the one hand and pragmatic decisions on the other.
Another challenge was that the Master's students had very different levels of expertise from their Bachelor's studies. For some students, for example, theoretical work, empirical methods and statistical evaluations were not a problem, while others had little knowledge in these areas. In this context, it was not always easy to find a balance. As a teacher, it was sometimes difficult for me to respond to the different needs of the students and to do justice to everyone all the time. The different levels of expertise also meant that some students had to deal with methods much more intensively or took much longer to understand a theory. This worried me a little with regard to the formal scope of the seminar. However, as the students will be confronted with different levels of knowledge and skills throughout the course of their studies and also in their (academic or professional) careers, I felt that this tension was also an important experience for the students.
Overall, it was certainly a rollercoaster of self-efficacy experiences for the students when, for example, they were able to put their studies into practice via a panel provider, but at the same time they were behind schedule because they still had to write the methodology section for their term paper by the next session. In academia, however, these feelings and experiences are familiar to every researcher, which is why I think it is important that students get a realistic idea of what it means to do research themselves.
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	Textfeld 64: • Encouraging scientific curiosity  
• Building on existing research
• Acquiring methodological knowledge
• Analysing specialist literature
• Recognizing the connections between course content and professional life

	Textfeld 65: The main intended impact was for students to go through and learn about the entire research process, as they often only work on partial aspects in other seminars. Our primary aim was therefore to give students a 360° insight into research projects, including the challenges they face. Undergoing the individual research phases was undoubtedly successful, but as described above, it was also associated with unexpected challenges or tensions that we had not intended. Overall, the seminar enabled our students to get to know the research process very well, with all its opportunities and pitfalls, and to reflect on it critically.
In addition to this aspect, a further intended influence was to strengthen cohesion within the various student research groups. Each group had truly embraced their research project and was passionate about their own idea. However, this strong enthusiasm for their own project and the internal group cohesion also led to a desire to distinguish themselves from the other groups. This sometimes led to competitive situations between the students in the seminar which were not intended.
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