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* University of Paderborn
« Sociology

» Master's students

* Implementation: 1 time
*3-6 CP &2 SWS

* Number of students: 15

ENVIRONMENT:

My research-based learning programme took place at Paderborn University. It
was an English-language seminar in the dual Master's programme in Culture and
Society. The seminar focussed on the topic of diversity in the digital age. A special
feature of the seminar was that it was open to students from various disciplines
and therefore many media studies students also took part. In addition, foreign
students from our partner universities in Estonia and the Czech Republic were
also able to attend the seminar. For this reason, the seminar was held in English
and was characterised by its interdisciplinary nature.

/ .
— S « A personal professional concern
* An impulse from my environment

REASON:

The desire to implement research-based learning in my courses is deeply rooted
in my own biography. For example, research-based learning was implemented at
my school, which meant that | was already involved in research as a pupil. During
my studies, | had further seminars that were organised according to the principle
of research-based learning. Through these experiences, | learnt first-hand how
much more learners get out of this type of learning and how much more motivated
I was. | also worked as a student assistant in a research project that designed and
implemented research-based learning in upper secondary school in the form of
project weeks (more information on these projects can be found here) and was
therefore able to familiarise myself with research-based learning in various
contexts during my studies. In addition, | am also conducting participatory
research with teachers in my doctoral research and have repeatedly realised how
important it is for students to adopt a research-based attitude during their studies.
Based on these experiences, it quickly became clear to me that | wanted to
emphasise research-based learning in my own courses (if possible).

2 of 5



— ¢ 1semester

— * Embedded in a course

e Curricular & mandatory

» Research process: supported if required
» Feedback: peers, instructors

* Research results: internal

\l/

IMPLEMENTATION W

IMPLEMENTATION:

At the beginning of the seminar, the initial aim was to discuss and familiarise myself with the
different approaches and levels of knowledge of the students. This was particularly
important due to the interdisciplinary focus and gave me the opportunity to get an idea of my
students and their needs. In this context, we also dealt with theoretical principles in the first
sessions and discussed the concepts of diversity and digitality. Specific questions were then
derived from this theoretical basis. Due to the heterogeneity of the students, very different
research questions emerged, which took on different perspectives on our topic of diversity in
the digital age: For example, one student looked at gender stereotypes in ChatGTP
responses, while another student looked at how people with disabilities are included in a
university promotional film. Students could also choose whether to dedicate themselves to
their research alone or in teams.

| provided support in developing and sharpening the research question by outlining various
approaches to literature research and helping to concretise the research questions. Above
all, it was important to show the students how to find a research gap and formulate a
research question that is interesting for their own research and for third parties and that has
not yet been investigated by others.

The different socialisation of the students was also reflected in the choice of methods, so the
students brought different methodological knowledge with them and were allowed to decide
for themselves which method they wanted to use to answer their research question. |
therefore taught fewer methods in the seminar context but left the choice up to the students
and discussed them with them or (if necessary) asked questions or pointed out possible
problems. In order to give the students the most accurate feedback possible, | had them
present me with a research outline after the theory and methods phase, on the basis of
which | was then able to give detailed feedback.

Once the students had created their research design, they began their own research
process. Although they carried this out largely independently, it was also important to me
that the students had plenty of opportunity for dialogue. That's why we met in the seminar
during the research phase. There we were able to discuss the various research projects
together as a course and develop a research community. After the research and evaluation
phase, the students first presented their results in a lecture, in which they received final
feedback from their fellow students and me. They were then able to incorporate this
feedback into their written research report. Both the presentation and the term paper were
part of the assessment.
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— —  Tensions between demands for...
— — » Student skills development & demands of the research process

» Workload and the formally calculated time required by students
 The volume of work and resources available to lecturers

TENSIONS AND CONTRADICTIONS:

A tension arose from the interdisciplinary nature of the seminar, which manifested itself
primarily in the fact that the students had very different levels of knowledge of scientific
methods. There was no common basis that | could assume and build on. We partially
resolved this tension in the seminar by allowing the students to choose for themselves which
methods they wanted to use in their research project. This meant that they could draw on
their own individual pool of methods and did not have to familiarise themselves with other
(mainly quantitative) research approaches. However, this approach meant that I, as a
teacher, had to familiarise myself with the various methods, which increased my workload
considerably. Subsequently, this led to a conflict between the formally calculated time for the
seminar and the actual time | invested in the seminar. To counteract this problem, the
regular meetings with the students helped me by allowing me to ask questions or give
feedback directly in the seminar without having to spend extra time answering emails and
meeting deadlines.

Another tension arose from the fact that the seminar was open to students from the Czech
Republic and Estonia. On the one hand, some students had problems reading the English
texts or were sometimes unable to follow the argumentation. There were also difficulties for
the foreign students because, for example, a methodological term was translated slightly
differently, or | was naturally unable to give any further literature recommendations in their
native languages. On the other hand, the participation of the foreign students led to a rich
exchange of perspectives and aroused the students' interest in the seminar on a social level.
Both the students and | found the international opening very enriching. In order to cushion
the resulting difficulties, | switched to German in individual discussions and compiled both
German and English open educational resources and independent study materials.
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— » Encouraging scientific curiosity
——_ ¢ Recognising the connections between study content
* Building on existing research

OBJECTIVES &
VALUES

EFFECTS:

The main effect of the seminar was that the students developed more enthusiasm for
scientific work and their own research. They were very motivated and put a lot of work
into answering their research questions. The open learning environment and
independent research had a very positive effect on the students. | was also motivated
by the principle of research-based learning and the enthusiasm of the students and
realised how my teaching role changed into an advisory role, which | really liked.

In addition to this effect, a peer network was created in which students support each
other and give each other feedback. Although | had hoped for this effect when planning
the seminar, | had not expected such a strong research community to develop within
the seminar. For example, the students also met up outside of the seminar and spent
their free time together, which once again emphasised the social component of the
seminar and promoted university life.

In addition to these two very positive effects, the seminar unfortunately also had the
effect that | somewhat underestimated my workload related to the different ways of
thinking and methodological approaches of the various students. | therefore had to put
a lot of personal commitment into the seminar, but the enthusiasm of the students
made it worthwhile.

You can find more information on this practical example in our podcast.

Link:
https://inselderforschung.blogs.uni-hamburg.de/2024/05/14/podcast-forschend-ueber-diversitaet-im-zeit

alter-des-digitalen-lernens/
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