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	Textfeld 1: Researching social science aspects of the information and knowledge society
	Textfeld 2: SOCIAL SCIENCE RESEARCH IN BUSINESS INFORMATICS, FIRST-YEAR STUDENTS, METHODOLOGICAL DIVERSITY
	Textfeld 4: Judith Schütze, Dipl.-Kffr.
	Textfeld 5: Berlin School of Economics and Law
	Textfeld 6: Business Information Systems
	Textfeld 7: The research-based learning programme presented here takes place in the Bachelor of Business Information Systems and focuses on social science aspects of the information and knowledge society. Student research groups go through the various phases of research-based learning and reflect on the process at various points.
	Textfeld 8: first-year/ new students, learning journal as a reflective tool
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	Textfeld 3: Schütze, Judith (2024). Researching social science aspects of the information and knowledge society. Island of Research: Examples and Good Practices.  https://doi.org/10.25592/uhhfdm.17299
	Textfeld 10: 1
	Textfeld 183: • Personal professional concern

	Textfeld 184: • Berlin School of Economics and Law
• Business Information Systems
• First-year/new students
• Implementation: once
• 5 CP & 4 SWS
• Number of students:  40

	Textfeld 185: I came across the principle of research-based learning through my own research work. I was looking for a way to conduct participatory research with students, in other words, to put them in the role of co-researchers. The concept of research-based learning seemed to me to be very compatible with this change of roles and perspectives for students. So, I continued to explore research-based learning and decided to implement it in one of my courses and try it out.
Research-based learning proved to be particularly suitable for the course presented here, as I wanted to convey to the students, right at the beginning of their studies, what it means to work in a research-based way and to experience a research process. In doing so, I placed particular emphasis on developing their own research question so that the students would be more strongly guided by their own interests. In addition, I consider the reflection phases of research-based learning to be an important aspect in seminar contexts, which is why this was given particular consideration in the seminar design.
 
	Textfeld 186: In my course on social science aspects of the information and knowledge society, I have implemented research-based learning. The aim of the course is to teach students of business information systems social science aspects of the information and knowledge society. The seminar thus addresses an important topic for students of business information technology, which has so far been neglected in their studies. This course offers science-reflective perspectives on the field of business information systems. The approximately 40 students are characterised by a high degree of diversity: some have an apprenticeship, others have already gained experience at universities and then decided to switch to a university of applied sciences because they want more practical relevance. Still others have just graduated from high school and do not yet have any professional or study experience. Another special feature of this seminar is that I am leading it together with a colleague and we share the content-related input and the supervision of the students. This is a great relief, especially given the high number of participants.
 
	Textfeld 188: 2
	Textfeld 58: • 1 Semester long
• Embedded in a module
• Curricular & obligatory
• Research process: guided
• Feedback: peers & teachers
• Research results: internal

	Textfeld 59: The seminar can be divided into three phases, although these partially overlap.
Exploring the research field: The first phase focused on exploring the research field. During these five weeks, we lecturers provided content-related input and introduced the topic. The students worked in different groups to develop basic texts and gain an overview of central concepts and theories on the information and knowledge society. In this context, reading strategies and techniques were also presented and tested. In addition, the students organised themselves into groups during this phase, with group sizes varying between 3 and 6 people. In the groups, the students developed initial research questions, which were then discussed in plenary and in individual discussions with us teachers, then were adapted and refined. The following questions, for example, emerged: "How can early childhood education in the field of computer science be promoted, using the example of Scratch Jr.?"; "What challenges and effects does the introduction of computer science as a compulsory subject in German secondary schools have on students and teachers?" or "To what extent do structural barriers influence the participation of women in computer science?". At the end of this phase, I also introduced the students to the typical research steps of research-based learning in order to give them an orientation for the further course of the seminar.
Research workshop and research groups: In the following six weeks, the students researched their selected research questions. In addition to the independent group work, we continued to meet in plenary, presented various methods and discussed the interim results of the different research groups together. In addition, we offered office hours for the individual research groups, in which we discussed their research questions and their implementation and advised them on the chosen methods. In principle, the students had a great deal of methodological freedom and could, for example, conduct literature-based research or carry out qualitative or quantitative studies. For us as teachers, it was less about the students perfectly executing the research and the associated methods, and more about inspiring them to do research and giving them a first idea of social science research. It was very helpful that I shared the seminar with a colleague, so that we could divide up the familiarisation with different methods and evaluation procedures or the sifting of teaching materials, and we both avoided having to familiarise ourselves with the students' research approaches and projects, which were sometimes very different.
Presentation and documentation of research results: The third phase covered the last four weeks of the lecture period. During this time, the students presented their preliminary research results and were able to discuss possible problems or aspects that still needed to be clarified in plenary. We teachers and our fellow students gave feedback on the various research papers and pointed out aspects that should possibly be addressed in the written elaboration. We formally assessed the students' presentation of the research groups as an oral exam. After that, the students wrote a paper in their groups in which they described their research process. The required length of the paper, which represented the written exam, varied depending on the size of the group. With regard to the written and oral assessments, the students could also choose whether they wanted to be assessed as a group or as individuals.
Moments of reflection: We built reflexive elements into the entire research process. These arise, on the one hand, from the plenary discussions and, on the other, are made possible by a learning journal in which students can, on a voluntary basis, answer reflection questions on the following issues after each session:
- What did I work on today/what did I read, research...?
- What was new/surprising/informative for me?
- What is still unclear/what should I find out more about?
- What specific tasks do I have to perform as a result of this, and what is my next step?
 
The learning journal entries were uploaded via the learning management platform Moodle. The entries could only be viewed by us as teachers and were not accessible to the students. The aim of the upload was to practise a routine and not to include the entries in the evaluation. However, for us as teachers, it was helpful to see which topics were still unclear so that we could address them again in the next course sessions.
 
	Textfeld 60: 3
	Textfeld 61: Tensions between demands for...
• Individual and social learning
• Student skills development and requirements of the research process
• Workload and formally calculated time for students
• Workload and resources available to teachers

	Textfeld 62: The biggest tension in the seminar arose from the fact that, on the one hand, I wanted to encourage the students to pursue their own questions and create a space in which mistakes and failures are okay, but on the other hand, I had to assess the seminar performance. My colleague and I tried to defuse the situation through open communication and explain to the students that research-based learning and graded examinations are somewhat contradictory in themselves, but that the examination regulations leave us no choice but to conduct a graded examination. This discussion was definitely helpful and led to the students becoming more courageous and really starting to follow their interests. Nevertheless, some students still felt a certain amount of uncertainty.
Another challenge was the workload for students and teachers. Especially at the beginning of the course, the free choice of their own field of research was too much for the students. In addition, students of business information technology are not really used to reading social science texts and accepting that there is no one right solution or answer. This changeover and the need to adopt a social science way of thinking required a lot of energy from the students and a lot of support from the lecturers, especially at the beginning. Added to this was the content-related workload, which meant that the students had to deal with their research question on various levels (content-related, theoretical, methodological) as well as the challenging aspects that arose from the group work. In particular, working in larger groups and sometimes very different life situations of the students led to a lot of coordination work and different opinions. As lecturers, we tried to minimise the workload for the students by providing selected materials and individual support. This was successful in many areas, but also led to an increase in the workload on our part. In this context, it was very good that we supervised the seminar in pairs and were thus able to divide up the tasks well and discuss common problems.
 
	Textfeld 63: 4
	Textfeld 64: • Developing and acting on scientific curiosity
• Dealing with mistakes and failures
• Examining specialised literature
• Acquiring methodological knowledge
• Recognising connections between studies and career

	Textfeld 65: One desired effect was an interest in trying out research for themselves, but also a gradual approach to critical, reflective thinking. This was visible in the increasing participation in discussion groups, a confidence to speak, but also in the in-depth notes in learning journal entries. The inclusion of reading techniques, writing impulses and problematisation steps enabled students to reflect and discuss on their own or in group exchanges. The learning journal in particular was used by the students as a voluntary opportunity for reflection. In addition, many students thanked us teachers again for organising the seminar and for the open exchange, a reaction that I don't experience from other seminars. In the feedback discussions, the students also said that they now have a better idea of what it means to do social science research and to pursue their own interests within a research field. I also noticed positive effects for me as a teacher. The enthusiasm and commitment of the students motivated me and showed me that the extra effort involved in research-based learning is definitely worthwhile. At the same time, I also realised the complexity of this teaching approach. I still see potential for adjustment in some areas of the research process, which I would like to improve in the next semester.
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