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	Textfeld 1: Artificial Intelligence the smarter person? Possibilities and limits of Artifcial Intelligence from an epistemological perspective
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	Textfeld 4: Dorothea Winter, M.A. 
	Textfeld 5: Berlin School of Humanities
	Textfeld 6: Applied ethics
	Textfeld 7: The research-based learning provision presented here is an interdisciplinary programme in which students from various disciplines research the use and possibilities of artificial intelligence and publish their findings in podcast episodes.
	Textfeld 8:  Podcast 
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	Textfeld 183: • A personal professional concern

	Textfeld 184: • Humboldt University of Berlin
• Humanities, economics & cultural studies, interdisciplinary
• Master & Bachelor students
• Implementation: 1 time
• 4 CP & 2 SWS
• Number of students: 30

	Textfeld 185: Basically, the seminar arose from the desire to inspire students to conduct independent research on academic issues that are close to my heart. Research-based learning lent itself particularly well to this, as it offered me the opportunity to develop an inclusive, interactive, and interesting teaching programme in which students conduct independent research and make their findings available to others.  Another reason for choosing this format was that it allowed the students and me to look at the topic of artificial intelligence from different perspectives. In this way, I was able to promote interdisciplinary dialogue between the students on the one hand and gain new insights into this topic myself on the other. Furthermore, with my research-based learning programme, I wanted to give students the opportunity to communicate their scientific findings publicly and thus have an impact on society via podcasts. 
 
	Textfeld 186: I implemented the method of research-based learning as part of the course Artificial Intelligence the smarter person? Possibilities and limits of Artifcial Intelligence from an epistemological perspective at the Humboldt University of Berlin in the wintersemester 23/24. It was part of the Q-Team in the interdisciplinary elective programme and was therefore aimed at students from all areas and disciplines at Bachelor's and Master's level. The number of participants was around 30 students. 
Why does AI think differently to humans? What is the difference between Super AI, General AI, Strong AI and Weak AI? How does AI learn and what can we learn from it in terms of epistemology? Why is playing chess easier for AI than driving a car? These questions and more were addressed in the interdisciplinary course. The students presented their research results in the form of podcast episodes, which are published on all popular streaming services?
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	Textfeld 58: • 1 semester 
• Embedded in a course
• Curricular & optional 
• Research process: systematically guided
• Feedback: peers & instructors
• Research results: public

	Textfeld 59: The seminar was implemented in three phases:
1st phase: Introduction to the topic: In this phase, the students were introduced to the topic and were able to independently develop the questions to be addressed based on their own prior knowledge. For example, the students formulated the following questions: Can AI think? What is the future of work with AI? What role does AI play in work? Can AI feel? In line with research-based learning, theoretical approaches were to be developed and methodological research designs selected and adopted during this phase. At the same time, the research questions were specified and their conceptual structure determined. The aim was to familiarise students with the high relevance of scientific, interdisciplinary communication and presentation.
2nd phase: Development of the topic: Under guidance, the students developed systematic lines of argumentation regarding the respective questions, implemented the research designs developed in phase 1 independently and thus customised their research designs to the respective questions. The students presented their results in the form of 20- to 60-minute podcast episodes. Depending on the situation, the students could also develop their results as a joint episode (e.g., in dialogue form). However, each individual contribution to these group episodes was to remain recognisable and separately assessable. 
3rd phase: Presentation and reflection of the research results: In this final phase, the students presented their results in plenary. These were discussed and reflected upon, in order to provide the students with feedback on both content- and methodology. 
This three-stage procedure is based on an ideal research cycle and corresponds conceptually to what could be described as a guided experiential education approach. On the one hand, this form of knowledge transfer relies on the intrinsic motivation of the students while, on the other hand, it provides a relatively high level of protection against frustration caused by excessive demands due to the accompanying guidance. At the same time, this approach addresses the social dimension of learning to a high degree.
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	Textfeld 61: Tensions between demands for...
• Self-organisation and external organisation
• Professional and interdisciplinary skills development

	Textfeld 62: As my seminar was about the development of a student podcast, it was a challenge to maintain a balance between instructor guidance and self-organisation by the students.
As a teacher, I provided the students with a toolbox of technical expertise, methods, and content-related input. These helped the students to deal with the chosen issues in terms of content, methods, and technology. However, my introductions were only to be understood as a basis on which the students could further familiarise themselves with these things independently. I was less able to support the students in some aspects, particularly in the production of the podcasts. For example, the students were to a certain extent responsible for producing the podcast episodes themselves in collaboration with fellow students or external interview guests, and I as a lecturer could only try to help them to a limited extent (if interview guests did not respond to requests, the questions were not appropriate for the time frame, etc.).
In addition, it was always important that a well-rounded whole was created - in form, content and design. Thus, despite their individual responsibilities, the students were also part of a research group and learnt to coordinate together. An important part of this was the multi-stage peer review. From an elevator pitch to a one-pager: each student had the opportunity to present their project to the others after conceptualisation and before production and thus receive important peer-to-peer feedback.
The heterogeneity of the students created further tension. On the one hand, it was beneficial that different disciplinary backgrounds increased everyone's knowledge and at the same time, the students were forced to practise science communication, as they had to be able to explain complex subject-related issues and methods to their fellow students in a general and interdisciplinary way. On the other hand, it was challenging to find a common ground, a starting point, i.e., what can and cannot be assumed. This meant that not only the students, but also I as an instructor, had to repeatedly reflect on our own technical terms, methods and disciplinary beliefs and, if necessary, address or alter them. In any case, my lesson learned was that well-functioning interdisciplinarity is valuable and helpful, but also requires much more understanding, communication. and openness from all participants.
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	Textfeld 68: A fundamental effect of the seminar was the creation of an interactive, social and interdisciplinary teaching and learning environment in which both the students and I were able to familiarise ourselves with new perspectives, methods and ways of thinking and approaching things. Above all, it showed that science can be well-founded and highly complex, but still exciting and entertaining. By integrating the different skills and interests of the students, a challenging course was created that provided everyone involved with new insights - and that in the blink of an eye. In this context, I took on a dual role as teacher and learner and was thus given the opportunity to provide immediate feedback. I found this experience particularly valuable, as I missed this kind of exchange and taking on different roles in other teaching contexts (e.g., lecturer or workshop leader).
Another effect of the seminar was that both the students and I realised how well suited podcast episodes are as a medium for science communication. The students really enjoyed presenting their findings in a format that is immediate, digital, interactive, accessible, interdisciplinary, and available at any time. This enthusiasm is also reflected in the results: 13 published (and four unpublished) episodes on various aspects of AI - from art to medicine to business.
 
	Textfeld 67: • Developing and acting on scientific curiosity 
• Engaging in interdisciplinary work 

	Textfeld 68_1: The results of the research-based learning were published as podcast episodes and can be viewed here.
 Link: https://open.spotify.com/show/3ElYEXYZvzgMEzw3qrk6ka
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